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Executive Summary 
IR 3.3.1 Rate of girls completing primary school 
• Official statistics show that the enrollment of girls rose from 40% of the total in 1995 to 45% 
in 1998 in Rae Bareilly District 
• Both the number and proportion of girls enrolled in Class V in Rae Bareilly District rose 
from 1997 to 1998. The Gender Ratio for girls' enrollment (the ratio of girls to boys) in 
Class V in Rae Bareilly District rose from 66% in 1997 to 72% in 1998 
• The Apparent Survival Rate for pupils entering Class one in Maharajganj block is 75% for 
girls and 69% for boys 
• Both the number and proportion of girls enrolled in Class Vin Maharajganj Block rose from 
1994 to 1997; Ambavan block showed a similar pattern 
L IR 3.3.2 Use of project-developed training materials 
I 
L 
• By definition the baseline measure of this indicator is zero 
• Ongoing dialogue with other organizations in UP indicates substantial interest in using 
materials and methods developed so far by the project 
IR 3.3.3 Changes in school learning environments 
• Classrooms in Maharajganj Block were understaffed by 50% in 1997-87, resulting in a 
pupil/teacher ratio of 81 
• In the sample schools in Maharajganj block: 
about half the children typically had few instructional materials to use 
girls were less likely than boys to have instructional materials 
pedagogy frequently relied on rote instruction, often because of large class size and/or the 
need for one teacher to cover multiple classes 
teachers called on boys more frequently than girls to answer questions, solve a problem 
on the blackboard, or monitor another class 
• Interviews with villagers in Maharajganj block indicate that: 
educated villagers tended to express a value for the education of their daughters 
non-literate villagers expressed tension between valuing of education for the modern 
world versus needing their daughters at home 
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This document is the third in a series of documents addressing the challenges of defining and 
collecting baseline data against which to measure project impact. Baseline data is defined in 
relationship to the project purpose which is stated in the contract as follows: 
to develop, test, and implement a teacher training module in UP. focusing on specific 
instructional practices and school interactions that increase girls' formal primary 
school attendance, retention, and completion. (Strengthening the Education of Girls 
in India, p. 5) 
The contract provides little further detail on the nature of either the variables or the indicators to 
be used to measure baseline conditions and progress toward achieving project goals. The process 
of selecting and field-testing a variety of possible indicators has proven to be lengthy and 
difficult in the context of education in Uttar Pradesh. 
The first document in the series-Developing a Teacher Training Module (Sahni, 1998)-utilized 
the reports of the teacher researchers during the action research phase which took place in the last 
quarter of 1997. That report contains many qualitative and anecdotal insights into conditions in 
the schools for girls and the attitudes of parents and communities toward educating girls. 
The second document in this series-Rae Bareilly District and Maharajganj Block Baseline 
Description (CIE/UMass, 1998)-presents a general description and summary educational 
statistics for Uttar Pradesh, Rae Bareilly district, and Maharajganj block. The document also 
contains a detailed technical discussion of problems with the data and the implications for trying 
to measure attendance, retention and completion of girls. 
After that document was submitted and in response to a request from the mission for suggestions, 
the contractor submitted three possible indicators in September 1998. The contractor's 
recommendations were later discussed by the G/WID SSO #2 Extended Team on 11/24/98. The 
minutes of their meeting made some additional points for consideration which are summarized 
below. 
The three indicators are as follows: 
A. IR 3.3.1 Rate of girls completing primary school in program areas 
Suggestions included using official data only, not measuring teacher attendance, and 
reporting the number of girls completing who are of the appropriate age (ideally as a 
proportion of the appropriate age group in the population). 
B. IR 3.3.2 Use of project-developed training materials 
Possible measures which could be used included number of pages taken from the 
module, number of requests for modules, page comparisons to get percent of content 
used, and observations of training being conducted by others. 
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C. IR 3.3.3 Changes in school learning environments 
Measures that could be used included survey instruments along with systematic and 
occasional questioning of teachers and principals. Measures of community involve-
ment could include parent participation in schools, graduate involvement in support-
ing girls, girls' study groups, infant care centers, parents creating study time at home, 
and establishment and activities of PTA-like organizations. 
The discussion which follows contains three major sections, reflecting the three sets of indica-
tors just outlined. 
A. Rate of Girls Completing Primary School in Program Areas 
The process of enrollment in schools begins each year in July, when the schools open, and 
continues until the end of September. At that point school enrollment data is forwarded to the 
block-level officer who compiles the data for the block. A summary of the enrollment data is 
then sent to the district officer whose office compiles summary statistics for the district. Until 
recently, the district office provided only total enrollment for Junior Basic schools. District-wide 
data providing a breakdown by classes was available for the first time for the 1997-98 school 
year. Previously, the district said that only summary data indicating total enrollment was 
available. 
Without a breakdown by class for at least a five year period, little can be said about retention or 
cohort completion rates for the district. To calculate Gross Completion Rates (Number of Girls 
completing primary school as a proportion of the number of girls in that age group) would 
require age-specific population data at the district level. So far we have found only population 
projections for the primary age group as a whole by district and no breakdowns by block. 
District-level Data 
Using the data provided by the BSA's office in Rae Bareilly we have compiled the following 
tables which provide summary data for the district broken down by block1• All the tables can be 
found in the Appendix. For this report we present the data as is: caveat lector. 
Table I - District data for 1995-96 school year. This table provides a good general benchmark 
for conditions at the time the contract was signed with the University of Massachusetts (although 
no meaningful activities took place under the contract until after June of 1997 when the project 
was officially approved by the Government of India). Girls made up 40% of the total enrollment 
in primary schools in the district and 37% in the pilot block ofMahrajganj. The district-wide 
pupil-teacher ratio was about 47; in Maharajganj it was 59. In the district as a whole women 
teachers were 18% of the total and only 16% in Maharajganj. 
1For a discussion of the significant problems with school enrollment data in Rae Bareilly see Part II of the 
baseline study: Rae Bareilly District and Maharajganj Block Baseline Description. For a more extensive, and very 
damning discussion of the problem throughout India, see the Public Report on Basic Education in India ( 1999, p. 
91 ff.). The external effects on primary enrollment, retention and completion are very strong, often swamping any 
potential improvements caused by interventions in schools or communities. 
L 
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Table II - District data for 95-96; 97-98; 98-99 school years2• Summary enrollment statistics for 
three years by block are shown in this table. The table allows for general comparisons of total 
enrollment across years. While there is a substantial increase in enrollment between 1995 and 
1997, there is very little apparent change between the 1997 and 1998 school years. Figures for the 
proportion of male and female pupils at the bottom of Table II indicate a gradual increase in 
proportion of girls in the total enrollment from 40% in 1995, to 44% in 1997 and 45% in 1998. 
The corresponding Gender Ratio (defined as the ratio of girls to boys with a theoretical norm of 
1.0)3 for these years are 66%, 80% and 83%- again showing a growth in both the total numbers 
and the proportion of girls in basic junior schools in the district. Note that the enrollment of boys 
drops slightly in 1998 and that of girls increases, resulting in a further increase in the Gender 
Ratio for that year. The changing pattern over the three years is summarized in Figure 1 (based 
on data in Table II). 
Figure 1. 
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Table III - District data for 1997-98 school year. broken down by class. District-level data 
broken down by class was available for the first time for the 1997-98 school year. Again the 
percentages of boys and girls as well as gender ratios have been c~lculated and are shown at the 
bottom of the table. They are summarized in Figure 2 which clearly shows the pattern of 
declining enrollment by class for both boys and girls along with a marked decline in gender ratio 
in the higher classes. 
2We are still seeking district-level enrollment data for the 1996-97 school year. 
3Since there is a serious problem of"missing" girls/women in the population, the maximum possible value 
of gender ratio may be closer to 0.9 than 1.0. Calculating the actual value would require estimates of the population 
gender ratio for children of primary school age in Rae Bareilly. For a good discussion of the problem see Dreze and 
Sen 1995, chpt. 7. 
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Figure 2. 
Primary Enrollment for 1997-98 
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We had intended to use class five pass rates, or class five examination pass rates, as a measure of 
completion, but we discovered further problems. The most serious is that, in Rae Bareilly and 
likely in other parts ofUttar Pradesh, all students who showed up for the examination passed it! 
There is apparently a small (at this point we don't have a reliable basis for estimating) difference 
between enrollment, registration for the class five exam, and showing up to sit for the exam. If 
pressed, we would estimate that loss rate to be something less than 10% and perhaps quite a bit 
less. We are therefore recomme11di11g the use of class five e11rollme11t as a proxy measure for 
primary school completio11. At the very least, it represents survival until class five and likely 
completion of that year. (There is NO data on retention/dropout rates collected in any form by 
the government, not even in the DPEP districts where a complete EMIS is installed as part of the 
investment.) Class five enrollment also has the advantage of being less exaggerated by external 
factors than are enrollment figures for the lower primary classes. Class five enrollment for the 
district is available for only two years - 1997-98 and 1998-99. That data is presented in figure 3. 
Figure 3. 
Class Five Enrollment - Rae Bareilly District 
Years Boys Girls Total Gender Ratio 
1997-98 19,959 13,124 33,083 65.8% 
1998-99 19,765 14,155 33,920 71.6% 
l 
L 
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Maliarajga11j a11d Ambavan Blocks 
We are able to provide more detailed analysis of class-five enrollment patterns in the two blocks 
where we have been working initially. The data is derived from a survey of headteachers carried 
out by the project which asked the headteacher of every school in the block to provide enrollment 
data by class and year for the previous four or five years.4 In theory, this information is the same 
as the official enrollment data submitted to the ABSA at the block level and then aggregated into 
a district report by the BSA's office. 
The pattern of class five enrollments is displayed in figure 4. The figure clearly indicates that 
enrollment in class five is growing for both boys and girls. In addition, the gender ratio is 
increasing over the time period, indicating that girls are persisting in school into class five in 
increasing numbers and proportions. The data on which the figure is based is displayed below 
the figure. (We do not currently have school-level data for 1998-99.) 
Figure 4. 
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Class Five Data for Maharaigani Block 
Years Boys Girls Total G-Ratio 
1994-95 649 286 935 44% 
1995-96 688 331 1,019 48% 
1996-97 690 382 1,072 55% 
1997-98 783 434 1,217 55% 
Comparable data for Ambavan block is shown in Figure 5. This data is also based on a survey of 
the headteachers and represents a return rate of 84%. 
4The data is based on returns from 57 out of 66 schools in Maharajganj and 58 of 69 schools in Ambavan. 
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Figure 5. 
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1997-98 
Ambavan is similar to Maharajganj block in many ways, but differs in being located adjacent to 
the headquarters town for the district as well as being on a good road, both of which help to 
strengthen its schools. As a result of its location, the block has more teachers in the schools (a 
lower pupil/teacher ratio) and the percentage of women teachers is substantially greater. The 
pattern of enrollment shown in the block is similar, although its recent gender ratios are about 
5% higher than those for Maharajganj. The project has done little work in the block, beyond 
some initial training for about 60% of the teachers in October/November of 1998. Further 
activities are scheduled to begin in February of 1999 (see Quarterly Report #10 for details). 
UNICEF has also been doing Ruchipurna Shikshan training in the block in the last quarter of 
1998. However, both of these interventions occurred after the data being discussed were 
collected. 
Appare11t Completio11 Rates 
In order to estimate cohort completion rates (lacking five years of data disaggregated by class), 
we have calculated transition rates for three years and then taken the average of these rates. 
These rates are based on enrollments taken from the headteacher survey in Mahrajganj block. 
Using the average transition rates between classes, and assuming that they are characteristic of 
the whole time period, we can then calculated the apparent survival rate for a cohort over the five 
year period. As can be seen from the table, the result apparent survival rate for girls in 
Maharajganj block is a little over 75%. This means, that about 75% of a group of girls entering 
class one will survive into class five, assuming the transition rates remain constant over the 
period. 
As can be seen from the table, there are substantial variations in the growth rates of Class one on 
a year-to-year basis. These will likely result in fluctuations in the transition rates and a lack of 
the stability which is assumed in these calculations. 
L 
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Figure 6. 
Girls' Transition Rates - Maharajganj Block 
School Year G1 Growth G2/G1 G3/G2 G$/G3 G5/G4 
1995-96 33.3% 106.5% 90.1% 94.5% 92.5% 
1996-97 32.2% 111.7% 86.1% 90.7% 82.5% 
1997-98 10.1% 97.2% 83.9% 84.5% 101.4% 
Average 25.2% 105.1% 86.7% 89.9% 92.1% 
Aooarent total survival 75.5% 
Comparable data for boys is shown in Figure 7. The apparent survival rate for boys is lower, at 
about 69%, which is certainly counter-intuitive. These kinds of contradictions reflect the serious 
underlying problems with enrollment statistics (see footnote). Using official enrollment data to 
measure cohort completion rates is seriously problematic. 
Figure 7. 
Boys' Transition Rates - Maharajganj Block 
School Year 81 Growth 8281/ 83/82 84/83 85/84 
1995-96 10.8% 96.1% 91.0% 87.5% 91.5% 
1996-97 20.8% 91.8% 85.6% 87.5% 82.8% 
1997-98 12.1% 98.9% 96.1% 87.5% 96.1% 
Averaqe 14.6% 95.6% 90.9% 87.5% 90.1% 
Apparent total survival 68.5% 
B. Use of project-developed training materials 
At this point there is nothing to report on the use of project materials by other agencies. By 
definition the baseline status of this indicator is zero. The training module and the associated 
Gender Handbook are still in testing and revision stages. See recent quarterly reports for 
extended reports of our dialogue with other organizations; government pressure for convergence 
of training materials being developed by many different agencies; and the status of our initiatives 
in building working relationships with a variety of government and non-government organiza-
tions working with teachers in Uttar Pradesh. 
C. Changes in school learning environments 
A Baseli11e Portrait of Classrooms i11 Maltarajga11j Block 
The monitoring and evaluation design of the project stipulates that data gathered as part of the 
participatory activities will be incorporated into baseline descriptions and subsequent evaluation. 
For the purpose of baseline descriptions of learning environments in the pilot block, 21 trained 
teacher-researchers conducted 84 observations in 17 primary schools in Maharajganj from 
September through November 1997. This purposive sample of 17 schools represents about 25% 
of all block primary schools. The teacher-researchers were trained by the Activity Director and 
the Research and Evaluation Consultant, and were supervised by the Activity Director during this 
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baseline data-gathering exercise. The researchers made site visits to nearby schools and con-
ducted detailed observations in classrooms. These observations provide the baseline description 
of learning environments for students prior to development of the training module and materials. 
The findings reported below are adapted and/or excerpted from Dr. Urvashi Sahni's report 
(1998). 
Site visits and observations were also conducted at the time of teacher training in both 
Maharajganj and Ambavan blocks. Some were conducted prior to training; others immediately 
afterwards. Over 120 separate observations were conducted from September 1998 through 
January 1999 in ten schools in the two blocks. Findings from these observations will be reported 
in the mid-term evaluation report. 
Conditions in Classrooms 
At the time of baseline data-gathering, primary schools in Maharajganj block typically had two 
classrooms, a verandah, a handpump for water, one or two tables and a few chairs for the 
teachers to sit on. Oftentimes, there were blackboards painted on the classroom walls; most 
schools had latrines (usually no separate ones for girls) but some were not in usable condition. 
Maintenance of the school building varied widely in the block with some schools cared for and 
well-maintained, often through efforts of the villagers. One school in the sample had a garden 
nearby that was tended by villagers and school children together. The produce was given to 
needy families in the village. Other schools, however, were not so fortunate. In the report of one 
school, the researcher noted that the oldest section of the school (built in 1904) was in 'dilapi-
dated condition. The rest was in urgent need of repair and maintenance'. 
It was found that the schools were generally understaffed, by government allocation formulas (1 
teacher per 40 students): Maharajganj block was understaffed by 50% in the fall of 1997, 
resulting in an average pupil/teacher ratio of 81. The block also suffered from a lack of women 
teachers because it is an interior block, far from a good road. Women teachers do not like to be 
posted to interior village schools and negotiate for postings closer to good roads or the block 
headquarters. There were typically two teachers present on a given day, although three were 
officially assigned to the school. The researchers noted that teachers were often absent, some-
times called away from school on official government business, which included a wide variety of 
tasks. Noting these circumstances, the Activity Director wrote: 
In Chandapur, which is a very interior school, there are 6 teachers in a school with 465 
children enrolled and an attendance of 350. On the day I visited, only two teachers were 
present-two had gone to get their salary and two were sick. Out of the 465 enrolled, 177 
are girls and 288 are boys. 
When the weather was good, classes met outside the school building under a tree. Given the 
small space available for the conduct of five classes and the lack of teachers, classes frequently 
were grouped together for instruction. This presented serious pedagogical challenges for the 
teachers: at times, they had to instruct different classes simultaneously and relied extensively on 
monitors from the upper grades to supervise the younger children. Classes at the lower grades 
often had upwards of 100 children present, especially when teachers were absent from school and 
two or more classes were grouped together. 
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This lack of space constrained teachers in structuring seating arrangements for students that 
fostered more interactive pedagogy. One researcher noted that, 'though the teachers were trying 
to teach the lesson well, yet most of their time went in controlling the vast numbers and in 
maintaining discipline.' In the lower classes, those most likely to be well-attended, children were 
typically seated in straight rows with girls and boys often mixed together. When classes were 
smaller in size, the arrangement was more likely to be a semi-circle, again with boys and girls 
mixed together. At the upper primary grades, however, the seating arrangement was nearly 
always segregated, even if students were seated in a semi-circle. Boys sat to one side; girls to the 
other. 
Instructional Materials 
The baseline observations documented children's access to instructional materials, including 
copy slates and chalk, copy books and pencils, rubbers, and mats to sit on. It was consistently 
found that many children did not have mats to sit on in classrooms; they sat on the dirt floor. 
Access to writing materials to learn the alphabet, copy script, and do maths problems varied 
widely. Also notable was the finding that boys were much more likely to have these instructional 
materials than girls. 
Children in the lower primary grades, if they possessed writing materials at all, typically had 
slates and some chalk while those in the upper grades had copybooks and pencils. Depicting this 
pattern was the Deparmau School where, in Class 2, 71 % of the boys in attendance had slates 
and chalk while 53% of the girls did so. In that same school on a different day, in Class 5, 66% 
of the boys present had copy books and pencils while only 40% of the girls had pencils. Even at 
the Maharajganj Central School, one of the largest primary schools in the block and located in 
the block headquarters, this pattern was found. In Class 1, 86% of the 60 boys present had slates 
and 78% had chalk, while 75% of the girls had slates and 71 % had chalk. Faring somewhat better 
in Class 5 were the girls: 66% had copy books and 21 % had pencils, while 56% of the boys had 
copy books and 16% had pencils. This pattern of lack of instructional materials, especially for 
girls, suggests that instruction was severely challenged. 
Pedagogy in the Classrooms 
Given the challenges described above, teachers were hard-pressed to offer creative instruction to 
their students. The excerpt from fieldnotes below depicts typical pedagogy observed during 
baseline data-gathering. This observation took place in a school with three teachers, all male. The 
Principal taught Class 5, while the other two teachers taught Classes 2 and 4, and Class 3,' 
respectively. The following is an observation of Class 3 by one o{the teacher-researchers: 
The girls and boys were seated separately, in lines. The long jute matting was laid out in 
rows on the dirt floor. The rows were very straight. The girls were talking to each other 
and the boys were also talking only amongst themselves. The class was very disciplined. 
The teacher asked the children to turn in their writing/transcription books. All the 
children came one by one, turned in their books to the teacher and went back to their 
place to be seated. After correcting their books, the teacher asked the children to take out 
their arithmetic books. He taught them a lesson in addition. 
While working on the blackboard, the teacher was interested only in his own work and 
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was paying almost no attention to the children. Some of the boys were talking to each 
other and looking at each other's copies and not at the blackboard. The teacher asked the 
children some questions like, 'What is 36 plus 10?' A boy called Dwand Kumar replied 
and gave the right answer. The teacher asked questions from many children. Only the 
boys gave correct answers to the questions in arithmetic. The girls were asked no 
questions at all. (Krishna Devi's fieldnotes, emphasis added) 
These direct observations of teaching in a typical primary school class were supplemented by the 
teacher-researcher's assessment of girls' interests in schooling. During lunch, she interviewed 
several girls who told her that they did not play kabaddi with the boys because, 'My grandmother 
says I should not play with boys.' Others girls remarked that their parents forbade them from 
playing games with boys and, in school, the master forbade it. The teacher-researcher noted in 
her fieldnotes that she really believed that the girls wanted a female teacher. One child, Sunita, 
followed her out into the field carrying her maths book and said, 'Didi5, you should come to my 
school every day.' Another girl, Pawan, commented, 'Bring another didi with you, then she can 
teach us. We all wish there was a bahenji in our school. ' 
A summary of findings from the baseline observations noted that: 
'teaching methods are very archaic and minimal, emphasizing rote-learning and copying 
from the textbook or the blackboard. In many cases, very little teaching-learning was 
accomplished during the entire day-often just four sums on the board or copying from 
the textbook and copying the letters from the blackboard. ' 
This was not always the case, however, as observations at Hasanpur School revealed. With only 
two teachers and 300 children, that school was much better organized than Jamuliya School with 
60 children and two teachers. The conclusion was that understaffing and overcrowding of 
classroom space had a significant negative effect on teaching and learning but was overcome, in 
a few instances. This success, despite challenging conditions, was attributed to strong leadership 
by the principal. 
Girl-friendly Textbooks 
Baseline activities in the primary school classrooms also focused on assessing the available 
curriculum materials for their 'friendliness' towards girls. In several workshops, teacher-research-
ers analyzed various textbooks for their gender balance and/or imbalance. The results of these 
analyses revealed consistent bias in favor of boys and men in all curriculum materials. Excerpts 
from the teacher-researchers' analyses follow: 
Class 1 language textbook: Various professions like carpenter, mason, lawyer, tailor, 
rider, baker, teacher have all been represented by men in the pictures in the book, even 
though women are all members of these professions, too. Only the boys have been shown 
doing exercise. The farmers, too, have been represented only by men. Boys are shown 
eating fruit and drinking milk, and again only boys are shown helping in the building of 
homes. This is a false and sexist representation of reality because it is generally true that 
5 
'Didi ' means respected older sister. It is often used as an honorific term for older women. 
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working class women work in the fields as laborers and at building sites, too, where 
women and girls are the ones who carry bricks and sand. (Kanchan Singh's analysis) 
Class 2 language textbook: Upon scanning the contents of this book, it is evident that 
where virtues like courage have been the central theme, the lesson is a male-centered 
one. Furthermore, where qualities like compassion, fear, and helplessness have been 
central, the lesson features women. Not only is the number of male-centered lessons more 
than female-centered ones, women have been presented as these weak, helpless creatures 
and men as brave, strong, industrious, and competent persons. Does this mean that 
women are not brave, industrious, and competent? (Sunita Devi's analysis) 
In another analysis of the Class 2 language textbook, Adi Shakti noted the following: 
In the first lesson, 'Ram Krishna Gautam ki Dharti', only men are portrayed as being 
capable of making decisions of justice. No learned woman ever makes an appearance. In 
the second lesson, the boys are playing with a top, the father is sitting, and the girls and 
mother are cooking. A girl is sitting at the door reading a story about sacrifice and 
worship. She is shown learning about compassion, sacrifice, and obedience. 
Community Perceptions 
As part of baseline data-gathering for the Action Research phase of the Activity, the 21 teacher-
researchers interviewed parents and other community members. They found that, although many 
parents interviewed value education for their daughters, others see little or no benefit. In general, 
villagers with some education reported valuing education for their daughters, noting that it is 
very important to educate girls in modem times. Vijay Pratap Singh, from the village of 
Daudpur, has a masters degree; his wife has passed the intermediate level. This family believed 
that they would educate their daughters until the bachelors level, definitely: 'We are all educated 
in our family and so we will definitely educate our daughters. 'One family felt that the govern-
ment should provide for higher education (above Class 5) for girls in each village, since it was 
unsafe for them to send girls too far away from home. They expressed concern, however, for the 
higher dowries that are demanded for educated girls. 
Vidyavati from the village of Pure Dadi Khan remarked that almost all the girls in her village 
were going to school. Those that were not attending were kept home to care for siblings and to 
do house work; finances were not the issue. She confirmed that girls from both upper and lower 
castes attended school until Class 5. 
More typical was the perspective of Ram Das, a lower caste laborer from Mardaniya, who 
reported that, 'Everyone in our village is lower caste and uneducated, therefore they have no 
value for education.' He went on to note, however, that 'Given the need of the day, I am in favor 
of sending girls to school. If educated people can make the uneducated villagers aware of the 
importance and benefits of education, especially for girls, then there ·can be some progress. 
These people just do not understand.' This perspective was confirmed by Raj Ram, from the 
village of Pure Badal Khan, who said that uneducated people 'do not value education, especially 
for girls. It is important to make them aware. 'Others noted that poverty is the main reason why 
girls are not sent to school, as well as large families. Chandram Devi, a 60-year-old lower caste 
woman from Hazipur, said that 'With 10 children, who can you educate and who will you leave 
out? Obviously, the girls get left out. They have to be married off, after all! Why do they need an 
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education?' Another woman from the same village blamed co-educational schools: 'We can't 
send our daughters to a co-ed school even if it is close. There will be a social scandal if we do 
that. I 
• These interviews suggested that support for education among rural villagers in 
Maharajganj block was linked to parents' education, availability of single-sex schools, 
and the pressing need for girls to assist in the home with siblings and house work. Some 
parents expressed the desire for their girls to be educated and saw education as valuable. 
Several remarked, however, that many villagers did not share this perception and needed 
to be made aware of the benefits to education. 
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Appendices: 
Table I. Total Enrollment for Rae Bareilly by Block - 1995-96 
Source: Rae Bareilly Office of the BSA 
1995 Teachers Enrollment Total Pupil/Tchr Percent 
Block Schools Male Female Boys Girls Enrollment Ratio of Girls 
1 Achahaar 67 251 49 6,755 5,138 11,893 39.6 43% 
2 Ambavan 58 198 30 6,565 4,114 10,679 46.8 39% 
3 Bahrdurour 42 107 14 4,406 2,057 6,463 53.4 32% 
4 Chaloha 50 106 20 4,329 1,997 6,326 50.2 32% 
5 Dalmaoo 77 239 68 8,266 5,802 14,068 45.8 41% 
6 Deeh 57 159 18 5,687 2,822 8,509 48.1 33% 
7 Harchandpur 59 179 52 6,257 4,505 10,762 46.6 42% 
8 Jagatpur 66 241 63 9,024 6,054 15,078 49.6 40% 
9 Kheesay 75 277 67 8,463 6,452 14,915 43.4 43% 
10 Lalganj 77 316 76 8,263 7,186 15,449 39.4 47% 
11 Maharaiaani 64 140 22 6,064 3,507 9,571 59.1 37% 
12 Rahi 77 300 51 8,552 5,934 14,486 41 .3 41% 
13 Salone 78 213 49 9,750 5,194 14,944 57.0 35% 
14 Saraini 100 351 97 10,550 8,990 19,540 43.6 46% 
15 Sataav 71 274 68 9,023 6,012 15,035 44.0 40% 
16 Shivgad 57 150 39 5,509 3,675 9,184 48.6 40% 
17 Singhpur 75 181 44 7,653 4,163 11 ,816 52.5 35% 
18 Tiloee 67 162 26 6,593 3,930 10,523 56.0 37% 
19 Wachrava 60 223 44 8,429 4,996 13,425 50.3 37% 
TOTALS 1,277 4,067 897 140,138 92,528 232,666 46.9 40% 
/Gender% 82% 18% 60% 40% 
r Gender Ratio 22% 66% 
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Table II. Total Enrollment for Rae Bareilly by Block - Multiple Years 
Source: Rae Bareilly, Office of BSA 
:::': ,, ~~1it~~iQ:!;j\,:;~ :;·jt/;:~f:i':'i~f®1i~~:1 .995 ~~1'11Teachers '· ·:f ,, .. r1;.~,sz7,,;,::;~~81 .995-96 o .::, +>''! 1<-: ,,,,;:n '+:,!::::> :.1997 .. 98 . ··. ·"' "' y,,~, : .~' ·.: ,;,::.111::,3'. ::J998-99 '..:! : ,,0,·,. ·'1''0' 
l i'.k') ~h\[ 11: •.• ,,~r'1'~'~®,1 B.lock ::schools::: k~ ·, . "·· '-~- f;Maleq~1 ,ffemale ~>: Boyst 111 <~ Girls 1 Total ; I': BOYS ''' ;:'' Girls : ~" Tota1 ;~2iJ <'''Bo vs'"' ;:~\ ' "' 
~:~'1 Achahaar 67 251 49 6,755 5,138 11,893 10,704 8,642 19,346 11,764 
g*:~li::2 Ambavan 58 198 30 6,565 4,114 10,679 8,145 6,428 14,573 7,939 
l '.~~~'3 Bahrdurpur 42 107 14 4,406 2,057 6,463 6,229 3,645 9,874 6,645 
lt<."'J;4 Chaloha 50 106 20 4,329 1,997 6,326 5,908 4,383 10,291 6,115 
1 ~::11.5 Dalmaoo 77 239 68 8,266 5,802 14,068 9,908 8,080 17,988 9,292 
l':"~6 
;:i.)\'. ;'~ Deeh 57 159 18 5,687 2,822 8,509 6,751 4,531 11,282 6,863 
>;,,11;~7 Harchandpur 59 179 52 6,257 4,505 10,762 7,831 6,679 14,510 7,685 
1f~!08 Jagatpur 66 241 63 9,024 6,054 15,078 9,847 8,109 17,956 9,440 
,;:: 9 Kheesay 75 277 67 8,463 6,452 14,915 9,242 8,126 17,368 8,606 
,1~10 Lalganj 77 316 76 8,263 7,186 15,449 9,112 9,010 18, 122 8,501 
r't1 ~:. ;, Maharajganj 64 140 22 6,064 3,507 9,571 7,438 5,334 12,772 7,588 
z12 Ra hi 77 300 51 8,552 5,934 14,486 10,850 8,768 19,618 12,164 
M.'3 Salone 78 213 49 9,750 5,194 14,944 12,804 8,969 21,773 9,750 
£<·14 Saraini 100 351 97 10,550 8,990 19,540 10,976 10,463 21,439 10,214 
:;15 Sataav 71 274 68 9,023 6,012 15,035 10,241 8,182 18,423 9,696 
:~1 .6 Shivgad 57 150 39 5,509 3,675 9,184 6,361 4,861 11,222 6,264 
'::17 Singhpur 75 181 44 7,653 4,163 11,816 9,247 6,607 15,854 9,513 
~;18 Tiloee 67 162 26 6,593 3,930 10,523 8,214 6,204 14,418 8,293 
+1M9 Wachrava 60 223 44 8,429 4,996 13,425 8,221 7,147 15,368 8,131 
!~WA I (~'rt T'J: i 'TO,T At.:S ·Z1'1!~:1• 277 ·~,~-':IL-A'· ' ' ,. .; lili)4 '.067:: .,.,. . ' ~- l ~?fii 897: ~140;:138 l92';528 232;666 .168':029 '134;'168 '302,1'97 <164;463 
Gender% 82% 18% 60% 40% 56% 44% 55% 
Gender Ratio 22% 66% 80% 
NOTES: 
1.) Information on Schools and Teachers is for 1995-96 
2.) Data for 1996-97 is still being sought. 
3.) Data for 1998-99 may be incomplete. New blocks have been combined to produce data comparable to previous years 
4.) All years exclude schools in Rae Bareilly town (estimated enrollment about 3,000) 
I . 
I 
· Girls ~, "~sffotal ,;. 
9,550 21,314 
6,702 14,641 
4,421 11,066 
3,899 10,014 
8,163 17,455 
4,783 11,646 
6,935 14,620 
8,287 17,727 
7,901 16,507 
8,604 17, 105 
5,804 13,392 
9,608 21,772 
7,246 16,996 
9,844 20,058 
8,031 17,727 
5,710 11,974 
7,180 16,693 
6,436 14,729 
7,073 15,204 
136, 177 300,640 
45% 
83% 
i- r r- j \ 
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Table Ill. Total Enrollment for Rae Bareilly by Block and Class - 1997-98 
Source: Rae Bareillv BSA Offi 
; ... 
,,,,,,,,, ..... 
. .... ···· 
~7itl%199Z iff eachers? '·'\il.J:Class 'Orie <.,!' Class Two . Class Three ;. )~ Class Four '' 'ii' Class Five ''\. W\lf. i .i:.ff .. ' ' N ·.••·•• •••· ,,:.\!Total 
s~ll~ &rn ·,,c1;.b,,1n.B.lock ,,., J.M,';'t~£· ~,~rr 8 /' :: ~j,rls11 ;,~;~?~1: Girls; ~~'~'~;; I ~,,!~J~"i Boys, Girls 1 '·~f~I~ ;tgit!~,~ i~ ;~~~,J i~ 11:~1:~ !, 2.Enroll!, '. l \:0::t1\1:,~~:~ "'' '!·\····g~~{ ::,::.'\/~t·{,,.::; ;:: ~-!':,/ ''<-''.'.r>, i:m011tr ·J;,••.'1•1''1;( 11';••;11;';(;;}} 1?, 1·!1;%?%W£YD YLi' i':''.11'~i1?k~ •.~le ! • ··n:Ui'1'!2 ft :,, :~~:/' ?<'.-');'.' ,, I' •'if'•·t'7N"' 
'/,1 Achahaar 89 219 52 3,265 2,809 2,885 2,302 1,753 1,728 1,563 1,056 1,238 747 10,704 8,642 19,346 
;;;>2 Ambavan 69 121 121 2,342 2,154 2,091 1,811 1,621 1,230 1,139 713 952 520 8,145 6,428 14,573 
.,;;,3 Bahrdurpur 45 83 40 1,821 1,243 1,617 1,075 1,313 675 816 380 662 272 6,229 3,645 9,874 
;{4 Chaloha 53 119 5 1,947 1,295 1,378 81 3 1,070 1,598 856 349 657 328 5,908 4,383 10,291 
· 5 Dalmaoo 82 264 34 2,438 2,234 2,595 2,345 1,919 1,61 8 1,407 909 1,549 974 9,908 8,080 17,988 
6 Deeh 65 135 15 2,263 1,490 1,627 1, 151 1,202 900 889 560 770 430 6,751 4,531 11,282 
r:a Harchandpur 61 167 72 2,170 1,988 2,179 1,976 1,662 1,321 1,068 886 752 508 7,831 6,679 14,510 
:'• 8 Jagatpur 93 268 31 2,357 2,283 2,493 2,314 2,059 1,645 1,602 1,110 1,336 757 9,847 8,109 17,956 
9 Kheesay 85 303 25 2,591 2,419 2,364 2,111 1,761 1,619 1,394 1,106 1,132 871 9,242 8,126 17,368 
lO Lalganj 81 301 64 2,345 2,337 2,286 2,423 1,932 1,919 1,342 1,255 1,207 1,076 9,112 9,010 18,122 
11 Maharaj ganj 68 135 23 2,208 1,622 1,871 1,467 1,457 1,119 1,005 641 897 485 7,438 5,334 12,772 
12 Rahi 89 187 169 3,231 2,918 2,722 2,332 2,207 1,539 1,467 1,027 1,223 952 10,850 8,768 19,618 
13 Salone 86 221 30 3,324 2,653 3,592 2,676 2,668 1,648 1,740 1,122 1,480 870 12,804 8,969 21,773 
14 Saraini 107 381 46 2,661 2,571 2,719 2,698 2,235 2,124 1,801 1,680 1,560 1,390 10,976 10,463 21 ,439 
15 Sataav 75 254 77 2,771 2,515 2,674 2,204 2,049 1,597 1,550 1,029 1,197 837 10,241 8,182 18,423 
·'16 Shiv gad 61 154 29 1,873 1,612 1,627 1,291 1,202 914 889 579 770 465 6,361 4,861 11 ,222 
17 Singhpur 78 178 24 2,694 2,187 2,358 1,793 1,850 1,253 1,292 799 1,053 575 9,247 6,607 15,854 
18 Tiloee 77 ' 176 16 2,569 1,999 2,027 1,637 1,695 1,129 1,161 928 762 511 8,214 6,204 14,418 
.19 Wachrava 70 196 101 2,569 2,188 2,027 1,976 1,695 1,441 1,168 986 762 556 8,221 7,147 15,368 
t1~i' 1>2'),f ·TOTALS '\1~434 >3;862 ·974 47,439 40;517 43,132 36,395 33;350 27,017 24,149 17,115 19,959 :13,124 168,029 134,168 302,197 
':,, Gender % 54% 46% 54% 46% 55% 45% 59% 41% 60% 40% 56% 44% 
!~Gender Ratio ?~~(85% 84% / 81% 1·;;· 71% 66% ;79% 
NOTES: 
1. Salone G 1 shown as 5653 - changed to 2653 - needs verification 
2. Excludes schools from central town of Rae Bareilly. 
